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Evaluating your teaching, and evidencing your reflection
 
– learning from feedback from students and others
Rationale
There is a lot of talk nowadays about the importance of being ‘reflective practitioners’ but for many the questions arises ‘what do you mean by reflection?’ and ‘How do I show that I am reflecting?’ Participants on accredited programmes in Teaching and Learning in Higher Education often find it difficult to meet the requirements to write reflectively about their teaching and assessment. In this workshop we’ll look at ways of getting straight into reflection using starter-questions as prompts to our thinking.

Feedback from students is one of the most useful sources to aid us to reflect on our teaching. In the UK, the National Student Survey has caused us to re-evaluate the importance of feedback from students, and has already shown us some of the weaker links in the learning-teaching-assessment overall picture. This workshop will continue by exploring how we can get much better feedback from students than is forthcoming from questionnaires alone, and how we can put this feedback to good use in developing our teaching practices accordingly.

Intended learning outcomes

After participating in this workshop, you will be better able to:

· Choose from a range of methods for gaining feedback on your teaching;

· Move beyond using just questionnaires to evaluate your teaching;

· Use ‘critical incident analysis’ techniques to help you to learn from key events during your teaching;

· Evidence your own reflections on your teaching;

· Proactively seek and respond to feedback on your teaching – from students and from others;

· Help your own students to reflect on their learning, and to evidence their reflections appropriately;

· Use reflection to continue to develop as a teaching professional.

Workshop Outline Programme

0930 
Coffee and informal introductions.

1000
Introductory exercise: how do you presently gain feedback on your teaching?
1030 
Critical incident analysis exercise; working in threes, playing lecturer, inquisitor and note-keeper respectively.
1100 
Coffee break.

1120 
Reflecting on other people’s teaching: what have you learned from your own best – and worst – teachers? What did they do? What were they like?
1200
Brief reflective exploration of the pros and cons of some models of reflection and evaluation, including Kolb, Dreyfus brothers, Eraut, Schon and others.
1230 
Lunch.

1330
Helping students to reflect on how they learn: exercises using questionnaires for students on feedback after their first essay, what they do after lectures, how they approach e-learning, what use they make of learning outcomes and so on.  With students’ permission, we can learn a great deal about our teaching from their reflections on their learning as probed by these questionnaires!
1430 
‘Evidencing our reflection’: use of starter-questions to help us to capture the most important aspects of reflecting about our teaching (and furnish evidence when required).

1500 
Tea break.

1520
Gaining feedback from students (and peers): exploration of a variety of ways of getting real feedback on how we’re doing.

1550 
Workshop feedback.

1600
Workshop close.

Handout material: 

· Race P (2005) Various checklists for students to use, from ‘Making learning happen  London, Sage Publications.
· Race P and Brown S (2004) 500 Tips for Tutors (2nd edition) London, Routledge.
· Race, P (2002) ‘Evidencing Reflection’ – a  discussion paper.

· Race P and Brown S (1998) Chapter 10 of the original (1st) edition of ‘The Lecturer’s Toolkit’  (not included for word-limit reasons in the 2001 2nd edition) London, Kogan Page.
