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LL1009 listening skills practice activity

Purpose:

· Enable students to practise listening skills

Learning outcomes:

By the end of this task, students will be able to:

· Identify ground rules to enable participants to feel safe

· Practise listening skills

· Give and receive feedback on skills

(First session, focus should be on active listening, body language, reflection and summarising.  In further sessions, should also focus on questioning)

Resources needed:

· Handout on feedback

· Feedback sheets

Preparation

Ask students to think about topics that they can use in listening skills practice.  These should be challenging enough to enable the listener to practise skills, but not so challenging that they might prove to be unmanageable.  The “student” should always remember that (a) time is limited and (b) their listener may not be experienced – cans of worms, once open, are difficult to shut up again!

Task:

Note:  Parts 1 and 2 only happen on first session of listening skills practice.  On subsequent sessions, only need a brief reminder and then straight into part 3.

Note:  In splitting the group into 3s, it is helpful, where possible, to include one trainee who has experienced listening/counselling skills training in each three, rather than allowing them all to work together.  They can then support the learning of less experienced listeners.

Part 1:  Wordstorm  
Ground rules which will enable all trainees to feel safe in this activity.

These should be printed off and a copy given to each.

Part 2:  Whole group discussion

Feedback – give out handout on feedback and discuss what is involved.  

Give out copies of handout sheets.

Part 3:  Experiential activity

Groups to work in threes – one to be a “student”, one to be a “listener” and one to be an “observer”.

Group responsible for managing time, but each one of the three should have an opportunity to participate in each role during the session.

“Student” should give feedback to “listener” on how it felt for them, “observer” gives feedback on what they observed.

GIVING AND RECEIVING EFFECTIVE FEEDBACK

Feedback helps us become more aware of what we do and how we do it.

Receiving it gives us an opportunity to change and modify in order to become more effective communicators.

To be helpful, feedback needs to be given in a concerned and supportive way and to include both positive and negative observations.

It should focus on:

· The behaviour rther than the person – what they do rather than what we imagine they are.  Use adverbs which relate to actions rather than adjectives which relate to qualities.

· Observations rather than inferences – what is said or done, not why (our assumptions)

· Description rather than judgement

· Being specific rather than generalising

· Sharing ideas and information rather than giving advice – personalised “I felt, I thought …”

· The amount of information the receiver can use rather than the amount we would like to give

· Behaviour the receiver can do something about.

Where possible, sandwich negative feedback between positive, and check the receiver hears both positive and negative.

Summarising the feedback received can be helpful, especially when it has been given by several people.

Observer:    what skills you noticed, given in positive supportive way.

“Client”:  how it felt, what happened

Listener:  Just summarise comments of observer and client, and don’t feel you have to defend.  Take what is helpful.

LISTENING SKILLS FEEDBACK SHEET

Listener:  ……………………………………………………………….

Tick each occurrence of each of these helping responses:

Reflecting: ………………………………..
Summarising: ………………………….

Paraphrasing: ……………………………
Open questions: ………………………

Comment on non-verbal responses:  eye contact, expression, tone of voice, gestures, posture, etc.

Note any specially helpful responses:

- and any which seemed to block the “client”:
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