Wallace, $(2007) 32 .

|[@inig in the Lifelong L"i["‘*":ﬁ Corny  Fxctor

TQQCCLW\S iOfo)-ljg PN

Recognising diversity

and supporting equality

. This chapter 'e'*ﬁléfeéz'_i_?;épé#;a_:'__L _ al justice and loaks at how we, as teachers, can recog-
ise diversity and support equality through our professional practice. It addresses the areas of
‘essential “knowledge, - skills’ and ‘values which  relate “to these issues -in ‘the Proféssional

Standards for OTLS. These inciude helpirig you

value quality and diversity and 'p:i;b:fh_dte__ __iﬁi;_lu_sﬁ'n at collsgs,ln the work- _

be aware of and adhere to current legisiation relating to equallty and diver- -
-.and the protection of the vulnerable; and understand how it relites to
Your own'specialist area (AK6.1; AP6.1; AK6.2; AP6.2);
'« promote equality, diversity and inclusion ‘through your own practice (BS1
. BK1.2; BP1.2; BK5.2; BP5.2; DS1; DK1.1; DP1.1; EK2.1; EP2.1);.. .. e
+ evaluate your own practice in terms of equality and divéféity_{AP_:3.1_;'A__S4);..-

Introduction

Let's agree first of all that the promation of equality and diversity is not an aspect of our
professional practice that we can view in isolation, It's not something separate that we bolt
©n ta our teaching in order to tick the right boxes. It is central to our professional values; and
it should underpin ai! our planning and teaching, as well as being evident in our interactions
with learners and colleagues and others. That's why you'll find issues about equality, diver-
sity and inclusion appearing throughout this book as we explore Assessment, Planning,
Motivation, and so on. In fact, we've already encountered these issues in Chapter 2 in
relation to Communication. So why & separate chapter on them?

The answer is: because they're so important. if we want the promotion of equality and
diversity to underpin everything we do, it's helpful if we take some time to focus in on it
both in terms of how it fits with cur personal and professional values, and of what it means in
practical terms for our professional practice. What does the promotion of equality and
diversity /ook like? What strategies and attitudes does it require in our classrooms or work-
shops, and in our organisations as a'whols, in order to succead? How do we evaluate our
OWn success as individual teachers in terms of promoting inclusiveness? Exploring these
questions is essential if we are to understand the values on which we base our practice.

What is social justice?

One of the terms we use to talk about equality and diversity is social justice. Implicit within
that phrase is the aspiration to create a just society, one in which gveryone is treated fairly.
It's unlikely that any of us would disagree with this as a worthwhile goal. But if we want to do
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our bit towards achieving it, we need to think carefully about what we take this ta mean.
what, for example, to we understand by a just society?

Philosophers will tell us that a just society could mean one of two things, and the interpreta-
tion you opt for will depend on whether you value individual rights more than the rights of
the population as a whole. The claim for the rights of the individual - to freedom from
oppression, to justice, to education - is sometimes traced back to the philosopher Kant
{1724-1804), who argued that no individual sheuld be treated as a means by any other or
others in pursuit of their own ends. This would mean, for example, that if | could save my
entire coliege from closure and all my colleagues from redundancy by kidnapping the Head
of Rescurces and forcing him to take a crash course in accounting, | could not, given this
interpretation of social justice, do so without compromising my principies. i, however, |
were to take the alternative view of social justice — the view that the good of the many is
more important than the good of the few - | might fee! fully justified in infringing the Heaad of
Resources’ individual rights in order to save the jobs and livelihcods of the entire college
staff. The good of the many — or the greatest good for the greatest number - is an argument
advanced by Bentham (1748-1832). It's known as the utifitarian argument (utility being in this
sense a synonym for good}, and can be used to justify any course of action which increases
the overall happiness of the many, even if this means overriding the individual rights of the
few.

So, what do we mean by a just saciety? Do we mean cne in which every individual has
inalienable rights which must be respected? Or do we mean one in which the welfare of the
population as a whole must sometimes take priority over the rights of the individual?

TASK TASK - TASK TASK TASK TASK TASK

Consider the following situations and decide on the best course of action. Identify which philosophical
position underpins your decusmn in each mstance Is your position conszstenr? K not, whv not?

1. You have a disruptive and {demanding leamer in your class. She doesn’t actually break’ any Tules, bu‘r. _
her constant attention-seeking prevents all the other leamers from concentrating. You have tried
every strategy to cope with this, but failed. She stilf demands almost all your attention. If she was
remaved, the others would be able to fulfil thEIr potentlal and achleve their quairfmatmn H she stays, :
many of them undoubtedly wili not. ' A : S -

Question: Whose rights are paramount here’? Wculd you recommend the distuptive ieamer be exc!uded

for the greater good of the many? Or would you respect the individual’ s Tight to educatmn and trarmng and :

resign yourself to the other leamners ac]‘uewng pocr resuits'? L :

2. Dne of your ieamers |s for scme reascn unpopular wrth the rest When you crgamse grcup werk '

none of them wants to work Wlth hlm T S L '
Question; Dg You persevere, en the grounds that he has a ngh‘l to. be |ncluded m group wcrk‘? Dr do ycu let.
him waork along or with yuu in the |nterests uf keepmg the rest af the class happy and nns:de7

3 Your ccllege is facing the possibifity cf & merger with a Iarger, neighbouring college At least 2[! jobs
will be lost if this goes ahgad; but you have recelved absolute assurance that yours wilt be safe. Gn
the other hand, if the merger doesn't go ahead, the college WI|| reorganlse and four jobs will be under
threat, including your gwn. : :

Question: You are staff representatlve on the Bcard of Corperatlen How mil you vcte when the questlcn :
of the merger comes up? . .
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4. One of your feamers has a hearing impairment which also affects the clarity of her .s'peech. Your next
lesson plan, which you've used shccessfuﬂy fur_ihree_’years nuw,_ irw_nlve's leamers making ang
taking simulated phone calls and taking accurate notes of the conversation, It specifically covers one
of the abjectives of the course specification. The lsamer who has a hearing impairment insists she
waits 1o join in the activity, and doesn’t want to be singled out inany way. . .

GQuestion: Do you re-think and fe-p}an the lessan araund that one leamer's ne

plan on the grounds that the majority of the learners will benefit greatly from the exercise? Or do you

devise an alternative activity for the learer in question, despite her request, because you knuw"'she can't
do herself justice in 2 phone exercise? : E RPN

5. One of the pieces of coursework which goes towards your learers' summative assessment is g

.- group task, It has to be assessed based on overall final product and not on individual contributions to
“the task. In allocating the groups for this task you have the oppartunity to put one of the weaker but
" hard-working leamers in with a very able group. This will have a good chance of bringing up his
. averall grade, but coufd — and in fact aimost certainly will - adversely affect the grade of the others
* slightly. You fee! the [ess able student deserves this chance. If you put him with his usual group t is
- quite possible that they will fait the task and this would keep his overall mark down to just beiow a

- pass. ; R S - - : o
. Question: How will you manage the leaming here? Whase rights are the mast important? Does the less
: able student have the right to be put in the group where he'll be enabled to do as well as he possibly can?

- Or should you uphold that same right for the more abfe group?

Discussion

So, would you recommend the disruptive learner be excluded for the greater goad of the maiy? If
50, You are taking a utilitarian standpaint in which the right of the individual to this particular
course of training or education is abrogated — withdrawn — in favour of the good of the many {the
good in this instance being the freedam to take fuil advantage of their learning opportunity}. i, on
the other hand, yvou decided that the rights of the individual here arg sacrosanct, you'd be deriving
your pesition from the Kentian argument that no individual should be treated as a means to an
end {in this instance, exclusion of that one learner would be a means to improve the learning
oppaertunities of the others). As we've seen, either course of action could technically be justified
on the grounds of social justice.

- And what about the isclated learner? Do you let him work alone or with you in the interests of
keeping the rest of the class happy and onside? This would be the utilitarian answer. Or do yau
persevere until you have facilitated his inclusion? | know which | would do. One of the difficutties,
though, that faces us all as teachers is the degree to which we are constrained by lack of time.
Facilitating inciusion in a sensitive and supportive way is not & quick or easy process, and there
wiil always be the temptation to take the easier route, However, it seerns 16 me that this particular
gcenario presents us with additional moral issues. The other students may well be ‘happier’ i the

Isolate is excluded. But what sort of ‘happiness’ is that? If the happiness or ‘good’ involved in the

utilitarian argument is of the morally dubious sort - enjoying someone else’s pain or unhappiness,
for example - then we will probably want to gquestion the application of the utilitarian approach in
such circumstances, These learners don’t want to include this particular learner? Including him will
make them unhappy? Tough! They have a lot to learn about sacial justice, and learning to be
inciusive and tolerant is & good place to start.

How will you vote when the question of the merger comes up? This is a nasty one, isn't it? it
raises yet another cornplication to the philosophical debate — and again it's a moral one. It seems
to me that if you were not perscnally invoived in this situation, you would be abie to vote against
the merger on purely utilitarian grounds and with a light heart. Fewer job losses mean {in this

simplified scenario) the greater happiness of the greater number. But wait a8 minute! If I'm one of

eds? Or do yoil stick to your




operates to influence oyr judgements. in the context of the previous two scenarios, far example,
we might have feit g personal dislike of the attention-seeking learnar and wanted her off the
course fof our own selfigh reasons {scenario 1), or have decided in our own interests to opt for a
quiet life and let the isolated learner continue to work on his own {scenario 2), Taking a wider view
of thig, it's important 1o remember that, in the context of diversity and inclusion, we may often
identify ourselves ag one of the many with a shared sel-interest, In this position it behovas us, 55
teachers, always 1o femember the interests of the few,

individual learners needs and at the same time satisfy the course specifications. One class, two
alternative activities 1o teach and assess the same outcomes: this js what we mean by
differentiation, However, in this case the learnar in Question has made it clear that she doesn’t

sliowed to make those decisions, then how does that square with her “rights'? This is & gquestion of
some significance as we shall see latar in thig chapter, Whatever course of action you decided
doon in this case, You will certainly have discovered that the answaer is not straightforward.

- The final scenarig asks us, whose rights are the mast important? Can we be justified in Supporting

tha less able learner towards a ‘pass’ grade at the cost of the more able iearners losing a few
marks? ‘Why not? You may ask yourself. ‘Afer all, that way the more 5
there's the addget advaniage that he wiy




Recognising diversity and supporting eguality

whichever seemed best to fit the specific case. in practice, it would seem, we — by which |
mean not only you and me but also our political and social infrastructure in the UK - choose
which of these positions to apply, depending on the circumstances. We don't operate to s
hard and fast philosophical position. We apply a certain pragmatism. Or, as philosophers
would say, the stance we take is contingent on the case in point. For example, the rights ot
the individual are respected in law, But if that individual becomes a danger to others - by
breaking the law, say - their Individua! right to freedom is overridden by the right of the
many to be protected from them, and so they find themselves imprisoned on what are
basically utilitarian grounds. To some extent we can see that same principle operating in our
classrooms and workshops. As teachers we wili defend individual rights — up 1o a point. And
that point is contingent on ali sorts of other circumstances, including and especially the
welfare, rights and happiness of other learners.

Equality and equal opportunity

Let’s look now at two further related concepts: equality and equal opportunity. The QTLS
Standards, quite rightly, place a great deal of emphasis on equality. They refer to
‘Equality, diversity, and the need for inciusion’ {AS3}; and ‘promoting equality and inclu-
sive learning and engaging with diversity’ {AP3.1); and so on. So what is meant by
‘equality’ in this context?

There are at least two ways we can answer this question. We could answer that equality is
about fairness and even-handedness; that it requires us, as teachers, to ensure that we show
ne favouritism or antipathy towards any learner and that we are entirely non-pattisan in our
dealings with them. In other words, this understanding of equality requires us to treat them
all the same. Whether they are keen and motivated or bored and disengaged: or whether
they are friendly and sociable or morose and threatening, they are nevertheless equal and
should be treated equally.

The other way we can interpret equality is in terms of value. i this is what we mean by
equality, our focus is not on what we do (show no favouritism, treat them equaily, and so
on}, but on what we befleve. We value alf learners equally. The way in which we interact with
them will follow from this, and will be pretty much indistinguishable from that which arises
from our other interpretation of equality. So we now have two ways of understanding what
we mean by equality. It can be about how we act towards our learners, or it can be about
how we value our learners. Now, it will be immediately evident to you that only one of these
is observable. i i come to assess your practical teaching, !'ll be able to observe and assess
how you behave towards your learners, but how can | know whether this way of interacting
arises from genuinely held values, or whether it is a set of behaviours adopted in order to
ensure that your practice is in line with the QTLS Standards? And does it matter that | dor't
and can’t know? After ali, the accurate assessment of attitudes and beliefs is always proble-
matic, as we shall discover later in this book when we come discuss the domains of learning.
To help answer our question about whether it does really matter, let's look at a practical
situation.

Darren’s teaching is being observed by his subject specialist mentor. He knows he's being
assessed against the QTLS Standards. He takes great care to treat all his learners equalily,
paying particular attention to a group of female students who usually sit quietly and isclate
themselves from the lesson and the rest of the class. Usually he leaves them to it. It's too
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much of an effort to coax them to join in, because they don't respond; and he doesn’t
expect them to achieve very much anyway. But today he makes a special effort to draw
them In. They lock a bit surprised and show their usual reluctance, but Darren’s mentor is
satisfied with what he’s seen, and writes on the report that Darren is meeting the stan-
dards, including AS3, AK3.1, and DS1.

My answer to both questions would be that yes, it does matter. But then, in terms of the
gtandards, how are we to assess the values that a teacher holds, other than through their
observable behavicur? This is not just a dilemma for teacher trainers; it is one which all of us
will confront in our teaching i part of our professional responsibility is that we should
positively promote equality. Will it be enough if we simply achieve a change in learners’
abserved behaviour? Or should the goal be one of addressing their vafues? And, if the latter,
how will we know if we have been successful?

Entitlement and equality of opportunity

Language-watchers among us will have noticed a recent change of phraseoclogy in relation
1o equality. The most often-used expression ten years or so ago was egual opportunities or
equality of opportunity. Colleges had their Egqual Opportunities policies and Equat
Opportunities committees, and so on. Now, however, we tend to use the terms social justice
and eguality. We can see this development illustrated in the Equality Act {2006) — of which
more later — both in its title and the fact that 1t replaced, among others, the Equai
Opportunities Commission (EQC) with the Commission for fgualfty and Human Rights
(CEHR). And in the QTLS Standards there are, as we've seen, a number of references to
equality, but no mention of equal opportunities. What might be the reason for this?

Part of the answer probably lies in the fact that equa/ opportunities is quite a slippery
concept when we try to relate it to the practicalities of provision. For example, have a
look at the following extract from the White Paper 14-19 Education and Skills {DfES 2005).
'ETASK TASK ﬁ TASK ﬁ TASK TASK

2 un what you thmk itis saylng about a] equallty,

TASK ;ffTAskm .

Read me following extract carefuII\{ and maka S0 i '_

oople are. ab:'e ra pursue quaﬂf ications pm:hed at the right.
leve! for them whatever that might be. QCA. and the LSC a!rsady plan to develop a range of units for }_f
those working befow Jevel 2, Thes _'w fd bover functmna.f skn‘!s, vatational and generaf a‘eammg'-ﬁ
and parsonal and suc;a! deyefapmem. We fmend rhat evefy ywng person should be supported and_'\-f
challenged to achieve the. most_of wh:ch they are capab!a The new proposal for stretoh in the White
Paper achiave that for some i ung peop;‘e, tf)e new pmpusa:‘s for beﬂer progression at faundatwn’
level achieve it for othef {DfES 2005, para 9 111 ’
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Discussion

What js Proposed here is aboyt equality, in the sense of the government ackng
equal duty of care for all young People, a

physical or iearning abilities, their age, their ‘race’, thejr religion, thejr gender and Sexual
orientation. We will encounter some leve! of diversity in mosgt educational or training orga.

diverse range of learners, and it is part of our responsibility to demonstrate through our
professional practice that we value ang respect all fearners equally.

Let's go back now to the Equality Act of 2008, The single commission it established (the
Commission for Equality and Human Rights {CEHR)), as wel| as replacing the Equal
Opportunities Commission {EQC), also replaced the Commission for Racial Equality (CRe;
end the Disability Rights Commission {DRC). The Act now requires puhlic authorities to
Promate equality betwean men and women, ang o explicitly prohibit sexuai harassment.
It also makes it untawful for anyone or any body or organisation to discriminate against
anyone on the grounds of religion and belief; and it aiso enables provision for the prohibition
of discrimination on the grounds of Sexuai orientation,
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Qther key legislation over the past 30 years includes:

« 1975 Sexval Discrimination Act;

» 1976 Race Relations Act:

» 1995 Disability Discrimination Act:

» 1999 Sex Discrimination {gender reassignment} Regulations:
» 2000 Race Relations Act {1976) Amendments;

« 2002 Sexual Discrimination {Election Canrlidates) Act:

+ 2003 Race Rslations Act {1976) Amentments:

» 2003 Employment Equality (Sexual Orientation) Reguiations;
« 2003 Employment Equality {Religion or Belief) Regulations;

+ 2003 Employment Equality (Age) Regulations,

The 2002 legisiation reiating to election candidates may not seem at first sight to be parti-
cularly relevant to ourselves as teachers. But, in fact, this Act made provision for positive
measures to be taken in order to address the disparity between numbers of men and women
chosen to stand for parliament, It may be useful to draw an analegy here with the way we
recruit learners onto programmes that traditionally have been gender-specific, such as
nursery nursing or construction, The 2002 legislation provides a precedent for ‘positive
action’ - that is, taking active Measures to redress the imbalance. This could mean, in
theory, offering a place on & programme to a male applicant rather than a fermale applicant
wha might be equally or even better qualified for admission, in the interests of a rmore even
gender balance. Inevitably, this sort of thing remains controversial,

CLOSE FOCUS: - "~  cLOSE Focus ... CLOSE FOCUS
In terms Df-th'g' I_Wi)'_énnfﬁ_cting ima'rpretatinﬁs qf_socia!_jus'ti"cé'_':wﬁic.h We'ééﬁ'si'r_lered -eadiér_:iﬁ t'h'i's'.t':hapt'er}' :
- Now would you evaluate the practice of "positive action’? it may help here to think about means and ends.

Applying the legislation to our professional
practice

YOu can access all this legislation in full through the internet, using most search engines. A
useful key phrase for your search is Anti-discrimination egisiation, You can also access very

useful summaries through, amongst others, the ACAS website, teachernet, and the website
of the Metropolitan Police Authority (MPA),

TASK . TASK . TASK TASK . - TASK - TASK TASK .

Choose two ni_ece'é_-_of'_législé'tibh whnchmyourwew h_é'\.fé the musi_ refevance to your own professional -
Practice, and ise your ICT skills to access botfi these and the Equality Act of 2006, either in fult or in the
form of summaries” of their main points. Whe youhave read and reflected on thesg, consider the -

foliowing questions. - ..

current legistation? "{\fqu should be able to acquire copies of all coliegs policies through your Human -

1. How sffectively do your own instituti'ona'f'.puli'cie'sj. {for éxamﬁie,_ on Equafity or Diversity) reflect .

2. What specific issues in refatior to this Iegiélﬁtion éré raised by, or particularly relevant tq:y'ﬁur ﬁ'wh
Shecialist subject area? R T e T TR R T
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You may find it useful to address these _'q&esti_cjﬁs: w:ﬂ1 the help of 4 critical fﬁeﬁd‘ .o"r' ﬂi.é.ri'tpf,._ér'w"rth a

group of colleagues who sharg yo

* A SUMMARY OF KEY POINTS

I this chapter we bave;

ur subject 'spéi_:_iali_s"m.' o

. gréatest happiness of the gfeaip{ number; BTSRRI IO
> explored some of the issues surroonding _'gd't'l"alit'v" and ‘equal opportunity’; .

> discissed the relationship between beliefs, values an'_d_'nbsq'arvable”t'l_ghaviour:.' o |

ﬁ  >_ summarised the Equality Act

apply to our professional practice, *. L

Branching options

contents of this chapter. if you a

leading to a teaching gualification, or a formal programme of CPD, you may find it usaful to

choose a task according to the |
in brackets.

_{ZGUS} and otfier .'_réle\éant'h_agisl'a't_idl_i'. _:éi?ﬂ"'cﬂlis:idefed how thess

re using this book to support your professional development

evel at which yoy are currently working. These are indicated

1. Reflection and self evaluation (NQF leve] 5}

Choose one class or group whig

hyou currently teach, and reflect on the following questions,

« How do you promote equality and diversity to these lsarners?

* How do you ensure, in your planning and teaching, that you don't discriminate against any leamner
on the grounds of gender, race, religion, disability, sexual orientation or age?

2. Evaluation;: theory and practice (NQF level 6)

Empioying your research skills,
discrimination legislation have b

use the internet or llbrary to identify which pieces of anti-
een informed by, or are relevant to, the following milestone

reports in the field of inclusive education and training.

+ 1996 Tomlingon Report {Report of
chaired by Prof. Jokn Tomlinson),

1998 Moser Report (A Fresh Start
chaired by Sir Claus Maser),
« 2002 LSDA's Access for All,

the FEFC Learning Difficulties and/or Disabilities Committee

1938 Kennedy Report (Learning Works).

~ Improving Literacy amf Numeracy, Report of working group

3. Engaging critically with the literature (NQF level 7:

M levei)

Consider the following questions.

5

LY g T

3

A A L 0 AR a1
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+ in what sense cam we argue that education is a ‘right'?

» What do you mnderstand by ‘equality’ in the contaxt of education and training?

+ To what axtent might there exist a contradiction between inclusion and diversity on the one hand,
and the raising of standards of achievement on the other?

+ In your view, is the promotion of aquality and diversity a practical issue or a moral one, and how
would you distinguish between the two?
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