Notes to support Dixie Stiles’ lecture at Bath Spa Conference, Teaching in the Lifelong Learning Sector, “Supporting Student Learning”, Saturday 28 March, 2009

How do we support our students in a way that encourages autonomy and reduces dependence? And in an environment where increasingly we experience multiple demands on our time and energies, how do we look after ourselves as teachers and tutors in the process?

Student autonomy

Self esteem

Using TA as a tool to build self esteem and autonomy

Strategies

Self esteem

Dr Carol Craig, CE for Centre of Confidence and Wellbeing in Glasgow comments on the self esteem agenda in schools: 

This blinkered obsession with fuelling our children’s self-confidence is creating a generation of spoilt, lazy young people with no drive or ambition, out only for what they can get from life and unable to cope when things don’t go their way. Academic standards are nosediving because teachers are frightened to stretch their pupils intellectually - for fear of hurting their feelings…. I am convinced that the drive to build children’s self-esteem — a cornerstone of government policy — is hugely damaging. Craig goes on to cite an incident whereby a maths teacher corrected a pupil who had put the zero in the wrong place, to which the pupil had replied, Thank you but I prefer it my way.”  (March 2009)
According to Humphrey’s (1998), “There are two central dimensions to self esteem: the feeling of being lovable and the feeling of being capable” (in Ginnis, 2002, p289) 

So, self esteem is a judgement, based on the extent to which we feel loveable and capable. This will be fed to some extent by the lived evidence of how much we are actually loved and actually able to do things. This can shift according to situation (Ginnis, 2002). 

Using TA as a tool to build self esteem and autonomy. 

Berne suggests that we are motivated by strokes. He says we are all programmed to have a hunger for strokes, which are the recognition, responsiveness or attention that one person gives another. 

Strokes

	
	Positive strokes
	Negative strokes

	Verbal
	Eg. Hello, how are you doing?
	I’m in no mood to talk to you today.

	Non-verbal
	Eg. smile
	frown

	Written
	Eg This is a strong assignment showing real insight and thought.
	There are a number of errors in this assignment, suggesting you have not proofread your work carefully.


Discounting: to take something as worth less than it is. Eg passivity (doing nothing), put downs which lower self esteem.

Eg. You never do anything right.

Life Positions or Windows on the World

Linked with this concept of self esteem, TA describes a range of “life positions” that we might occupy depending on our upbringing, experiences and what is happening for us in the moment. 

                      “Window on the World”
	I’m okay


	I’m okay



	You’re not okay


	You’re okay


(Hay, 1993 in Barrow, Bradshaw and Newton, 2001)

Ego states
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Characteristic behaviours of ego states

	Ego state
	Attitude
	Words
	Body language
	Example

	Critical parent
	Judgemental fault finding, warning, threatening, firm boundaries
	Must, shouldn’t, have to, don’t
	Finger wagging, hands on hips, frowning
	Get out of my classroom and don’t bother coming back until you can behave.

	Nurturing Parent
	Caring, supportive, smothering
	Don’t worry, there there, let me help, you’ll be fine.
	Smiling, touching, nodding, pat on the back
	Jim, I know you’re having trouble concentrating. Let me help you get started. 

	Adult
	Aware, objective, receptive, practical, solutions- based, non judgemental
	How? What? When? Facts, I see your point; what are our options?
	Level eye contact, confident and relaxed, alert, active listening.
	Okay Jim, the rest of us are trying to get on with the work. Do you want to carry on and finish it or carry on after the lesson with me?

	Free Child
	Playful, creative, spontaneous, curious, uninhibited, pleasure seeking, selfish
	I want, fun, laughter, wow, magic, I love, I hate. Me, me, me!
	Free, energetic, enthusiastic, unselfconscious.
	Right you lot. Let’s have a race. Whoever gets the answer to question 2 first can choose what we do in the last 5 minutes. 

	Adapted Child
	Appealing, nagging, manipulativewithdrawn, rebellious, obstructive, aggressive, defiant, blaming. 
	Please, sorry, I had better, I should, I must, I can’t, won’t, I’ll try, it’s not my fault
	Whingeing, avoiding eye contact, petulant, sulky, helpless, downcast, belligerent
	You lot will be sorry when I have a nervous breakdown and don’t come back and you fail your exams and come to nothing!


Recognising ego states

	Statement
	Which Ego state?

	You should never have gone there in the first place.


	

	What do you want to get out of this course?


	

	If I was you I’d sort out that file straight away.


	

	This always happens to me. It’s not fair.


	

	Don’t worry, you’ll be fine. I’ll make sure of it. 


	

	I know you’re my teacher and all but I’ve always fancied you.


	


By using the positive aspect of each ego state and retaining access to the Adult ego state, especially when things get tough and conflict is involved, we can sometimes shift students from Adapted Child. 

Games
 Games are where there are a series of transactions which proceed       towards a predictable outcome. They involve a pay off for those playing it.

· WDYYB: Why Don’t You, Yes But

· IFWY: If it Weren’t For You

· WAHM: Why does this always happen to me?

Example: Why don’t you/Yes but

A: I really want to get this project out of the way…it’s driving me mad.

B. That’s a good idea. Why don’t you get on and finish it?

A: Well I‘ve hardly started the thing. 

B. Why don’t you make a start then?

A: Yes, but I can’t when I’ve got so much else to do.   

B: How about you set aside a few hours on the weekend and just keep it clear for your project. You’ll feel better when you’ve made a start.

Alternative script to avoid this game:

A: I really want to get this project out of the way…it’s driving me mad.

B: What is it about your project that you’re finding so difficult?

A: Um, I don’t know…I can’t get past the research stage. I’ve got all these bits of paper. And I keep getting interrupted. There’s so much else to do. I’m beginning to really hate it.

B:  So, do you have to do it? What would happen if you didn’t?

A: I have to do it! I won’t pass the course otherwise.

B: Is passing the course important for you?

A: Yes, it is actually.

Strategies

If we want to move our students towards being more independent and taking responsibility for themselves we can help by:

· Refusing to collude in games where the payoff for the student is a cop out or a shifting of the responsibility to someone else

· Using Parent and Adult ego states to shift them into the ADULT. Tell the truth (tactfully!), listen actively, remain calm. Model this behaviour to your students: show how a crisis can be dealt with without turning it into a drama. 

· Being aware of the power of strokes and using them appropriately. Acknowledge students often, both in private and in public. Use their name. Avoid artificial praise but acknowledge effort and achievement in line with individual skill levels.  

· Avoid discounting (You’re always late with your assignments; I can never trust you). Go for the specific. 

· Approach students in an I’m okay, Your okay frame of mind. Clear your mental slate of anything that’s gone before (last week’s lesson might have been disaster it doesn’t mean that this week’s lesson is going to be.) 

· Be assertive (rather than aggressive or passive) Set firm ground rules. Rather than using rewards and punishments, explain rules, offer choices if you can. Let students know the consequences of unacceptable behaviour and follow it through.

· Be aware that when students feel wrong they feel small. Turn mistakes into learning points rather than win or lose games.   

· Avoid critical parent phrases should, musn’t, if I were you, etc

· Eg. I think you should…becomes Have you thought about?

      If I were you becomes My considered opinion is…

          You ought to do your homework as soon as you get in becomes                You could do your homework as soon as you come in.
· Use “I” statements yourself and encourage your students to as well. Eg. This is boring becomes I’m bored with this; You make me really annoyed when you do that becomes I feel really annoyed when you do that.
Finally, teachers need strokes too! Remember that you are responsible to your students, you are not responsible for them. Like them, you have the right to make mistakes and learn from them.
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