Humanistic "theories" of learning tend to be highly value-driven and hence more like prescriptions (about what ought to happen) rather than descriptions (of what does happen).

· They emphasise the "natural desire" of everyone to learn. Whether this natural desire is to learn whatever it is you are teaching, however, is not clear.

· It follows from this, they maintain, that learners need to be empowered and to have control over the learning process.

· So the teacher relinquishes a great deal of authority and becomes a facilitator.
The school is particularly associated with

· Carl Rogers, and

· Abraham Maslow (psychologists),

· John Holt (child education) and

· Malcolm Knowles (adult education and proponent of andragogy). 

· Insofar as he emphasises experiential learning, one could also include Kolb among the humanists as well as the cognitive theorists.

While the tenor of humanistic theory is generally wishy-washy liberal, its approach also underlies the more committed stance of “transformative learning” (Mezirow) and “conscientization” (Freire).

My heart is with humanistic theory, but I sometimes find it hard to make connections with the reality of routine practice. Its most fertile ground is with intrinsically motivated adult learners. It is not as potent now as it was in the '70s, when it often seemed to be used as an excuse for the abrogation of the realistic authority of the teacher—or perhaps we have just become more mature in our use of it. As the politicised variants show, it poses considerable challenges not only to approaches to teaching, but also to the construction of the curriculum as a whole. As society has become more fragmented and "post-modern", these challenges have become even more problematic.
Figures in Humanistic models of Learning

	Carl Rogers
(1902-1987) Principally known as the founder of person-centred psychotherapy and almost the inventor of counselling, also a leading figure in the development of humanistic approaches to education. See Rogers (1980)
In the field of adult learning, do not confuse with Alan Rogers, or Jennifer Rogers!  [Back]

The excellent Theory into Practice site on Rogers

 HYPERLINK "http://www.infed.org.uk/thinkers/et-rogers.htm" And the equally excellent Informal Education site 
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	John Holt
(1923-1985) Radical thinker and maths teacher,best known for How Children Fail. [Back]

A site about Holt, emphasising his promotion of home-schooling


	Paulo Freire
(1921-1997) Brazilian educationalist: pioneer of adult literacy programmes as a means of raising the consciousness (conscientization) of South American peasants and urban underclass. Critic of the "banking" model of education, in which the elite own and construct the knowledge, and the poor are excluded. Very influential in politicised adult education. Not easy to read. See Freire (1972)  [Back]

The Freire Institute page on Freire 
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Online accessed 2-12-10 http://www.learningandteaching.info/learning/humanist.htm 

Maslow

Maslow is the classic model here. Abraham H Maslow (1908-1970) was a humanistic psychologist who rejected the prevalent paradigm of exploring psychology either from experimentation with animals (behaviourism) or from the experience of mixed-up people (principally psycho-analysis), and concentrated on human potential for self-actualisation. He is chiefly known for his “hierarchy of needs” (but beware, because this is often mis-represented) See Maslow (1987)  
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Online accessed 2-12-10 

http://www.learningandteaching.info/learning/motivation.htm#Levels of Motivation    

Motivation

Broadly speaking, motivation is either intrinsic/expressive (doing something for its own sake) or extrinsic/ instrumental (doing something for some other reason). A useful, slightly more detailed, categorisation is:

	 
	Intrinsic 
	 
	 
	Extrinsic 

	 
	Expressive  
	Achievement  
	Social  
	Instrumental  

	Characteristics 
	Interest for its own sake: satisfaction derived directly from understanding/ skill 
	Desire to succeed: “I'm not going to let this beat me”: mastery represents something important 
	In order to gain social acceptance, either within the class/course etc. (“Pleasing teacher” or being one of the in-crowd, or outside 
	In order to gain a tangible reward or avoid negative consequences 

	Strengths 
	Enthusiasm, commitment 
	Commitment 
	Co-operativeness if class-oriented 
	Can develop into more significant commitment 

	Weaknesses 
	May get “carried away”: lose sight of wood for trees 
	Potentially fickle  

What the learning represents to the student may not be the same as what it represents to you  
	May concentrate on the appearance of achievement to the detriment of “deep” learning  

Social aspirations may change  
	Achievement rests on strict criteria of “relevance”  

Aspirations may be met in other ways 
Anxiety may impede learning  


Also look at the useful categorisation suggested by Morgan (1983).
Motivational Hygiene
A similar point is made in Herzberg's “motivational hygiene” theory, according to which demotivators (or "hygiene factors") have to be reduced as well as motivators (or incentives) increased, to develop positive motivation (Herzberg 1966):
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Andragogy
Malcolm Knowles' "Andragogy" (supposedly the adult equivalent of "pedagogy") is a leading "brand" in adult education theory:

Andragogy assumes that the point at which an individual achieves a self-concept of essential self-direction is the point at which he psychologically becomes adult. A very critical thing happens when this occurs: the individual develops a deep psychological need to be perceived by others as being self-directing. Thus, when he finds himself in a situation in which he is not allowed to be self-directing, he experiences a tension between that situation and his self-concept. His reaction is bound to be tainted with resentment and resistance. 

It is my own observation that those students who have entered a professional school or a job have made a big step toward seeing themselves as essentially self-directing. They have largely resolved their identity-formation issues; they are identified with an adult role. Any experience that they perceive as putting them in the position of being treated as children is bound to interface (sic) with their learning.

 (Knowles, 1978:56) 

 Knowles' assumptions
· The need to know — adult learners need to know why they need to learn something before undertaking to learn it.

· Learner self-concept —adults need to be responsible for their own decisions and to be treated as capable of self-direction

· Role of learners' experience —adult learners have a variety of experiences of life which represent the richest resource for learning. These experiences are however imbued with bias and presupposition.

· Readiness to learn —adults are ready to learn those things they need to know in order to cope effectively with life situations.

· Orientation to learning —adults are motivated to learn to the extent that they perceive that it will help them perform tasks they confront in their life situations.

Knowles' formulation of the principles of andragogy may be taken as much as an integration or summation of other learning theorists as in its own right, and therefore represents the assumptions and values underlying much modern adult educational theory. The term was actually introduced in 1833 by a German called Kapp.

Knowles (1990) draws an explicit parallel between McGregor's (1960) "Theory X" and "Theory Y" models of management thinking and pedagogic and andragogic approaches to education, and it is clear that his sympathies lie with Theory Y. He shares his assumptions with many other current educational thinkers, but in many cases they are disguised. Consensus about implicit values or ideology, however, does not constitute an excuse for not subjecting them to scrutiny: Tennant (1997), has argued that they are meaningless, culture-bound, tautologous, or unsupported by the psychological and empirical evidence. [based on Knowles 1990:57 ]
 http://www.learningandteaching.info/learning/knowlesa.htm 

Transformative learning: (see also Paulo Freire)
Critical reflection has been elevated to the major objective of adult education in the work of Mezirow (1990).

“Perhaps even more central to adult learning than elaborating established meaning schemes is the process of reflecting back on prior learning to determine whether what we have learned is justified under present circumstances. This is a crucial learning process egregiously ignored by learning theorists.” (Mezirow, 1990:5)
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(after Medrom, 1990)




He maintains that such reflection on assumptions and presuppositions (particularly about oneself) leads to "transformative learning"

"Perspective transformation is the process of becoming critically aware of how and why our presuppositions have come to constrain the way we perceive, understand, and feel about our world; of reformulating these assumptions to permit a more inclusive, discriminating, permeable and integrative perspective; and of making decisions or otherwise acting on these new understandings. More inclusive, discriminating permeable and integrative perspectives are superior perspectives that adults choose if they can because they are motivated to better understand the meaning of their experience." 
(Mezirow, 1990:14 – my emphasis)
In other words, the real significance of adult learning appears when learners begin to re-evaluate their lives and to re-make them. This, for Mezirow, takes precedence over whatever it was they set out to "learn" in the first place.

http://www.learningandteaching.info/learning/critical1.htm 

Online accessed 2-12-10 at 
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