Level 6 learning outcomes

1. Critically analyse a selection of the key changes which have taken place in your working context, and how your organisation has managed these changes, using the most current reading in the field. 

2. Critically analyse different curriculum models which operate in your teaching situation, using the most current reading.

3. Critically analyse a range of models of professional practice in the lifelong learning sector, including Reflective Practice, drawing on the most current reading.

4. Review their overall strengths and areas for development as a teaching professional in the key areas of Practical Teaching, LLN and ICT.

5. Produce a critical literature review for a workplace project

Extract1 – What is Curriculum?

To assist this discussion on curriculum it is important to understand what curriculum is.  There have over time been many definitions put forward of curriculum.  Canter Roberts and Pratley (1995 page 48) consider that curriculum design in further education is largely determined by the major examining and validating bodies.   Indeed if you look at the curriculum defined as content, though other factors such as the way you teach and student motivation need to be considered, the syllabus of the examining and validating bodies is the actual content of w hat is being taught.  This definition could be applied to the XXXX courses.
Taba (1962) actually used the term ‘tinkering’ when she portrayed curriculum as being the result of constant and ongoing modification.  However, though it is a relatively new practice curriculum is now being developed in a systematic way rather than through one off modifications to current practice.  This can be illustrated through Ralph Tyler's "Objectives" model and its variants.  The Tyler rationale as it has been called concentrates on four main stages:  Aims and objectives, Selection of Learning Experiences, Organisation of Learning Experiences and Evaluation Learning Experiences.   
To define curriculum as a ‘set of performance objectives’ like C J Marsh does (1997 Falmer press) is perhaps the definition which best suits the curriculum I teach. This definition of curriculum focuses on specific skills or knowledge that it is considered should be attained by students. At induction, students on the XXXX course are given the course handbook which sets out what they will learn, how they will learn and how they will be assessed.  This approach dictates that it is much easier for the teacher to organise such details as content and teaching method if the targets are already set.  Though it is said that this approach leans too much towards behavioural outcomes and objectives which can be easily measured the emphasis is on students.  

Extract 2 – Literature Review
It is widely acknowledged that employer and indeed public perceptions of vocational and applied qualifications are inextricably linked to their success in terms of demand, value and the creation of a skilled, qualified workforce. The reasons for poor perception is still a factor under investigation by many researchers, ‘The literature on barriers to engagement focuses mainly on workforce development, rather than on barriers to the more general collaboration between employers and providers…’(Macleod & Hughes 2005 p.21) However, Chapter 4 of the Leitch Review (2006) suggests that across the education system as a whole ‘complexity, combined with the low economic value delivered by some qualifications, has constrained investment in skills by employers and individuals….neither can get the skills they want ……This has driven the low value historically attached to vocational qualifications’ (4.34 p.80)

Literature relating to poor public perception is particularly limited and yet in the XXXX Survey 2005 it is reported that ‘just 22% of year 9 respondents and 28% of year 10 respondents were not interested in any vocational subjects listed in the survey’ (LSC 2005) the choice of wording suggests that the figures are not significant, however, this equates to approximately a quarter of those surveyed. Of the 11 vocational areas listed, XXXX industries had the least interest (4%male, 19%female). XXXX, on the contrary, report increased numbers of school leavers wanting to enter XXXX professions due to increased awareness via the media, predominantly television programmes, there is an admission however, that many of these have unrealistic views about both wages and the work itself.

In terms of employers, the Learning and Skills Network (2007), citing research conducted by Hillage et al., 1997, suggest there are three main reasons for non-engagement with providers. The first being that employers perceive there to be no value, particularly to the individual company, in educational partnerships. The second relates to employer constraints such as time and staffing constraints. The third reason relates to the level of awareness of and existing links with providers. 

Extract 3 – Learner support

Through my years of teaching practice, and considering I specialise in XXXX, I would have thought my communication skills would be higher than average. Also I believe strongly in a lot of the writing by Carl Rodgers and strive to embrace the idealism of facilitation of learning (Carl Rodgers 1993) which involves acceptance, empathy and realness. Both the non-directive model (Joyce, Calhoun & Hopkins 1997) and Egan’s model (mentioned above) are built on this perspective. 

I also believe in that role of teacher is intertwined with role of tutor, so take tutoring very seriously. I believe that teachers who can put themselves into the shoes of their students can better asses the quality of the learning experience they are delivering, can foresee potential problems with learning, keep flexible adapting to the needs of the group, and critically reflect and improve on their practice.  Closer relationships with students also enables teachers to have more empathy and understanding for their needs, what will engage and interest them, how to bring them round, encouraging a positive learning experience or what Rogers calls ‘significant learning’ (1993). I see the curriculum as more than just subject teaching: education is more than just passing tests, as the process of learning involves reflection, and development of the person. In this respect I believe in education meaning Life long learning, and am aware how important it is to nurture a positive learning career. I was very surprised by how much I learnt from the case study. 
……….
I am aware of my time management weakness, spending too much time on the initial stages of the pyramid and running out of time for the latter stages. These later stages then happen too fast in later tutorials without enough discussion to allow the tutee true insight of the cause and effect of their own behaviour, as I would do most of the talking! The non-directive model is very useful as it explains a process happening over a period of time leading to the tutor helping the tutee solve the problem promoting self-understanding and independence. I learnt a great deal more than I expected to from this experience.

For me still the most challenging part of tutorials is accepting and not being judgemental, how can you be accepting and warm when you need to challenge unacceptable behaviour? It can be contradictory to being real and genuine; this is why at times we do need a mask or professional facade, as it would be unprofessional to show our real feelings about how irritated or annoyed we are with unacceptable behaviour.
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